


Delving deeper into global issues to connect the dots of 
critical thinking, ethical understanding and intercultural 

awareness. 

Changing 
Perspectives 
about Girls' 
Education



 
Children are a part of a rapidly changing, globalised 
world and are already linked to regional and global 
communities in many ways. As they prepare to be 
"future ready", as citizens of the world, it is our job as 
teachers to be teaching children to adopt global 
perspectives. 
 
The focus of this project was to move beyond basic 
competencies and promote understanding and 
empathy at a much higher lever. With the aim of 
fostering 21st century learning skills, my small 
extension group set out to explore global issues and 
build their critical and ethical thinking ability.  
 
Our project became a hybrid of Project-Based Learning 
(PBL) and the Community of Inquiry (COI) frameworks. 
Utilising parts of the PBL, such as driving questions, 
inquiry & innovation and 21st century skills, as well as 
elements of COI, such as generating questions, 
immersing in knowledge and thinking about thinking, 
we developed a key inquiry project focused around the 
question: Are we really all born free? Further discussion 
led to the boys unanimously agreeing that gender 
equality in education was a crucial global issue that 
needed exploring. 
 

Overview
Sir Ken Robinson says, " There is no system in 
the world or any school in the country that is 
better than its teachers. Teachers are the 
lifeblood of the success of schools."



Project-Based Learning 



Children are the boldest philosophers. They enter life 

naked, not covered by the smallest fig, leaf of dogma, 

absolutes or creeds. This is why every question they ask 

is so absurdly naive and so frighteningly complex. 

                                                         

                                                    
YEVGENY ZAMYATIN, On Literature, Revolution and Other Matters



Community of Inquiry
Wonder, Think & Explore 

An educational Community of Inquiry is a group of individuals who collaboratively engage in 
purposeful critical discourse and reflection to construct personal meaning and confirm mutual 

understanding about a topic or issue.  
 

The key idea comes from philosophy, which at its simplest, is " thinking about thinking." 
Philosophy in schools and the use of a Community of Inquiry is an effective way to deal with 

higher-order thinking and values.



Process 
1. Share a stimulus-  news 
headline, YouTube video, radio 
segment, article, picture book, ted 
talk 
2. Generate questions 
3. Clarify & connect questions 
4. Identify theme and group select 
one idea 
5. Generate inquiry questions 
6. Hold COI on one inquiry 
question 

Links to 
Resources and 
Professional 
Learning 
COI 
One World 
Centre 

Establish Rules 
1. Sit in circle and use eye contact 
2. Listen to other people 
3. Respect other people's ideas 
4. No right or wrong answer 
5. Build on what other people say 
6. Be prepared to think & make process 
visible (externalise thoughts) 
5. Power of 'because' 
6. Teacher as facilitator- no affirmation 
on comments

https://coi.athabascau.ca/
http://www.oneworldcentre.org.au/wp/wp-content/uploads/2013/12/Communities-of-Inquiry.ppsx
http://www.oneworldcentre.org.au/wp/wp-content/uploads/2013/12/Communities-of-Inquiry.ppsx


Your Turn! 
Stimulus: Eye contact experiment

http://youtu.be/3QdnCRWATZ8


SEEKING: Global Citizens 
 
"Dip the toes" in project 
 
 
Required participants who were 
curious about global issues and 
looking to strengthen their skill 
set 
 
Advertised in "real world" format : 
seek advert > email responses > 
interviewed  
 
 
List of 21st century learning skills 
(4c's) provided in the seek 
advertisement, however it was not 
required that students possessed 
all those skills, but rather may be 
interested in enriching some of 
their capabilities. 
21st century learning skills 
Thoughful Learning k-12

http://www.p21.org/our-work/p21-framework
https://k12.thoughtfullearning.com/FAQ/what-are-21st-century-skills


RESPONSES



Stimulus

 
Universal Declaration of Human Rights 

YouTube video clip stimulus:

Picture book stimulus: 
We are all Born Free 

Online version via The Guardian

http://youtu.be/Pby1KngOhBY
http://youtu.be/Pby1KngOhBY
http://www.theguardian.com/childrens-books-site/gallery/2015/jan/30/human-rights-in-pictures-we-are-all-born-free-amnesty


Generate Questions



Clarify, Identify and Generate 
Inquiry Question



Key 
idea: 
Educatio
n over 
money 
makes 
you free.



Immerse in Information





Hold COI Key Inquiry 
Questions: 
 
Does 
education 
make you 
free? 
 
Should there 
be gender 
equality in 
education?

He Named Me Malala

http://youtu.be/cug1-eTOVSk


Sharing Ideas & Opinions



Curriculum Links 
HASS Year 6 Achievement Standard 
 
By the end of Year 6, students explain the significance of an event/development, an individual and/or group. They identify 
and describe continuities and changes for different groups in the past and present. They describe the causes and effects of 
change on society. They compare the experiences of different people in the past. Students describe, compare and explain the 
diverse characteristics of different places in different locations from local to global scales. They describe how people, places, 
communities and environments are diverse and globally interconnected and identify the effects of these interconnections 
over time. Students explain the importance of people, institutions and processes to Australia’s democracy and legal system. 
They describe the rights and responsibilities of Australian citizens and the obligations they may have as global citizens. 
Students recognise why choices about the allocation of resources involve trade-offs. They explain why it is important to be 
informed when making consumer and financial decisions. They identify the purpose of business and recognise the different 
ways that businesses choose to provide goods and services. They explain different views on how to respond to an issue or 
challenge. 
 
Students develop appropriate questions to frame an investigation. They locate and collect useful data and information from 
primary and secondary sources. They examine sources to determine their origin and purpose and to identify different 
perspectives in the past and present. They interpret data to identify, describe and compare distributions, patterns and 
trends, and to infer relationships, and evaluate evidence to draw conclusions. Students sequence information about events, 
the lives of individuals and selected phenomena in chronological order and represent time by creating timelines. They 
organise and represent data in a range of formats, including large- and small-scale maps, using appropriate conventions. 
They collaboratively generate alternative responses to an issue, use criteria to make decisions and identify the advantages 
and disadvantages of preferring one decision over others. They reflect on their learning to propose action in response to an 
issue or challenge and describe the probable effects of their proposal. They present ideas, findings, viewpoints and 
conclusions in a range of communication forms that incorporate source materials, mapping, graphing, communication 
conventions and discipline-specific terms. 
 



Curriculum Links Creative & Critical Thinking 
 
- Generate & evaluate knowledge 
- Clarify concepts & ideas 
- Seek possibilities, consider alternatives and 
solve problems 
- Thinking broadly & deeply using reason, 
logic, imagination and innovation 
 
Intercultural Understanding 
 
- Combines interpersonal & social knowledge  
- Value & view crucially own cultural 
perspectives & practices 
- Make connections between own world & 
world of others 
- Communicate & empathise with others 
- Negotiate & mediate difference 
 
Ethical Understanding 
 
- Identify & investigate the nature of ethical 
concepts & values 
- Understand how reasoning can assist ethical 
judgement 
- Develop a strong personal & socially 
orientated outlook



1.  Time restraints with COI 
Upside: developed rich vocabulary with 
accountable talk and developed their 
ability to reason & challenge assumptions.  
 
2. Developmentally not ready for student-
directed learning with Project-Based 
Learning model.  
 
3. Boys wanted to delve deeper but still 
struggled with switching from being 
product driven to being process driven. 
Challenge to change their mindset and 
negative assumptions about individual 
activism. 
 
4. Positive: the project enriched 
conversations between boys and 
community members. 
 
5. Building of genuine care and empathy 
from the boys about the issue was 
powerful. 
  
 
 

Reflections 






