
Teacher, student and community responses

Teacher reflection:

1. Time was a big constraint for this project. It would be ideal to run shorter projects each 
term and build on them or to run one large project over a whole year. Additionally, as the 
project ran mainly in Term 4, it was challenging managing the project along with other 
school demands.

2. Developmentally (particularly year 5s), some of the boys struggled to grapple with big ideas 
and to broaden a narrow view.

3. I would probably plan out a proper programme and run it with a whole class next time. 
There are plenty of links to cross-curricular priorities and across subjects.

4. Running the project as part of a team, rather than solo, would also be more productive.

5. The main aim of this project was to delve deeper, which was achieved even though it was 
difficult for some students to switch from being product driven to process driven. It was 
positive to see students realise they could make a difference (as an individual) as some had 
started with negative assumptions about individual activism and saw fundraising as the only 
solution to global issues. 

6. The project helped build genuine care and empathy from the boys about the issue, which 
was powerful.

7
REFLECTION

Digital product and showcase presentation

Students created an eBook via Book Book Creator of their journey as global citizens.

6
PUBLISHING 

AND PRESENTING

Student innovation, creative problem-solving, etc.

Our group did not reach this element due to time constraints but our main solution was to try 
and change perspectives in the school community about girls in education, as this issue is as 
close to home as it is global. 

5
PLANNING
SOLUTIONS

Who and what (eg, guest speakers, One World or Taking Action booklets,  
use of 21st skills, etc.)?

Various online resources were mainly used due to the perceived expense of guest speakers. 
Would plan to incorporate skype interviews and/or guest speakers next time.

4
RESOURCES

Teacher/student negotiation around driving question/problem, student voice and choice

We used a hybrid of PBL and Community of Inquiry processes. Using the Community of 
Inquiry process, we moved to find our driving question (which took eight weeks); we then 
moved into ‘need to know’ information and the inquiry process. A Community of Inquiry is 
when a group of people engage in purposeful and critical discussion and reflection to construct 
meaning and understanding around a key topic or idea. Our driving question was ‘Are we all 
born free?’ This then developed into the key idea that education sets you free. There was a 

strong focus on 21st century skills; however, the process needed lots of facilitating as, developmentally, the group was not 
ready to lead or collaborate independently. It was good to use the feedback and revision element of the PBL to reflect on 
student learning and their ideas about the process and how it could have been improved.

3
STARTING 

PBL PROCESS

How did you (teacher) plan – for immersion, explicit teaching, etc.?

There was no specific planning or programme implemented as we ran week by week and each 
session would be based on where the previous session left off. The aim was to really get the 
students to direct and lead their investigation based on where their interests lay. Readings, blog 
posts, data and audio/videos showing different perspectives on topics or questions devised by 
students were provided by the teacher.

2
PLANNING

What was your (teacher) motivation for joining the project?

The provision of real world and authentic learning experiences for students was the motivation 
for joining the project, as well as the building of empathy in boys and exposure to the ‘global’ 
world around them, rather than only the ‘local’ world they know.

1
MOTIVATION
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